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Abstract 
The Faculty of Arts Dean’s Advisory E-Learning Working Group believes that there are significant benefits to post-

secondary students and educators in utilizing the various methods of e-learning that are currently available. 

Nonetheless, we share with our colleagues a series of common concerns about certain forms of technology, 

particularly that they promote a climate of remote interaction with students and sometimes are used merely because 

they exist rather than for the benefit of our students and desired disciplinary outcomes.  

We make the following seven recommendations (detailed on pages 7-9): 

1. The Faculty should develop and publish a Statement of Principles and Code of Conduct 

2. Departments and units should define their disciplinary E-literacy 

3. The Faculty should ensure that instructors have access to classroom infrastructure 

4. The Faculty should implement a Digital Mentors website and colloquium series 

5. The Faculty should work with Desire2Learn to customize the Learning Management System to meet our needs 

6. The Faculty should develop a strategy on Massive Open Online Courses 

7. The Faculty should offer resources and incentives to instructors using e-learning methods



1 / Introduction 
The Faculty of Arts Dean’s Advisory E-Learning Working Group began meeting in March 2013. Interpreting the term “e-

learning” as broadly as possible, the group’s mandate as determined by the Dean and the group is two-fold. Firstly, the 

group will advise the Dean on current e-learning practices utilized throughout the Faculty of Arts, University of Calgary, 

and in other Canadian universities. Secondly, the group will provide the Dean with a list of recommendations and 

priorities that will assist the Faculty to more effectively adopt the new technologies offered by the digital revolution. In its 

discussions, the group has given serious consideration to the importance of the Faculty meeting both the teaching and 

learning needs of our students and colleagues, and our fundamental mandate to advance public education. This has led 

to an effort to balance the use of technology with the mandate to teach students the core skills that are valued amongst 

Arts graduates, including effective oral and written communication and critical and abstract thinking. 

We identified e-learning as any means by which teaching and learning can be mediated by technology, including: 

✴ Classroom technology such as wi-fi, presentation software, student response systems (clickers), document readers, 

SMART monitors, data projectors, DVD players, lecture capture software, and students’ access to laptop computers, 

tablets, and smart phones; 

✴ Online resources such as video streaming (YouTube, TED Talks, Vimeo, CBC, NFB), images, primary and secondary 

source documents (including e-books), podcasts, Skype, social media (especially Twitter, Facebook, vlogs, blogs, 

wikis, Pinterest, Google+ and Flickr), and learning management systems (LMS) (Blackboard, Desire2Learn, Moodle); 

✴ Blended learning such as flipped or reverse classrooms that encourage students to establish knowledge through these 

and other online resources and utilize it in the classroom; 

✴ Distance learning and Massive Open Online Courses (MOOCs). 

2 / Methodology 
In arriving at these preliminary conclusions, the group informally gathered information from faculty members in all 

undergraduate departments and units in the Faculty of Arts well as a selection of colleagues from other faculties, 

ultimately gaining the input of dozens of colleagues. Faculty members were asked to explain their current e-learning 

practices, their needs and desires regarding e-learning, any impediments that limited their ability to utilize e-learning in 

their classes, the means by which the Faculty should support e-learning, and the priorities the Faculty should set for e-

learning. Similar questions were posed to colleagues from a number of universities throughout Canada. Information was 

also gathered by our group’s “outside experts” from Library Services and the Teaching and Learning Centre, which 

assisted in determining the resources currently available. A representative from the Students’ Union was invited to join 

the group, so that the needs and experiences of students could be understood. Each member of the working group also 

self-informed about available e-learning technologies and gained knowledge via a number of links posted to Blackboard 

by group members. Members of the working group posted brief reports of their findings on Blackboard, and several 

meetings were held between March and September 2013 to discuss these findings and determine the recommendations 

and priorities that comprise this report. 

!
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3 / Results of Canvassing from Colleagues 

3.1 / Classroom Technology 
Learning Technology Stations 

Many colleagues regularly use the various technologies available in classrooms, particularly computers, DVD players, 

and data projectors. The most common form of technology used is a data projector and PowerPoint (or a similar 

presentation software) and notes are often posted on Blackboard before or after lectures. Few make use of the document 

reader or Smart monitors and feelings about these technologies are mixed. Some colleagues believe these technologies 

are unnecessary and costly, and impede the instructor’s ability to interact effectively with the class. Others use these 

technologies extensively and recommend that more classrooms be equipped with similar technology. A number of 

colleagues expressed concerns that computer stations were not always ready when they arrived, prompting a call to 

Com-Media. For instance, consoles are protected by a password that has often not been inputted, causing delays in 

lectures and the loss of valuable classroom time. Similarly, there are several types of learning technology stations, some of 

which are outdated (for example, updated software has not been loaded), and many of which do not have readily-

accessible instructions on their use. Several colleagues also suggested they are not assigned classrooms that have suitable 

e-learning technologies and would prefer that more choice be available when classrooms are assigned. In addition, the 

Taylor Family Digital Library contains a number of digital workrooms and a research park that allows instructors to work 

with library staff to facilitate a greater E-learning experience, although the availability of these workrooms is not widely 

known. 

Wi-fi and Electronic Devices 
Although wireless connection to the internet is perhaps the most important factor in the use of e-learning in the 

classroom, a number of colleagues expressed concerns with wi-fi in the classrooms. Some suggested that the wi-fi signal 

is generally of insufficient strength to allow for active classroom e-learning, and that they would increase their use of 

online resources in the classroom if wi-fi were more reliable. A number of colleagues were concerned that the regular 

access to wi-fi creates “pockets of distraction” that diverts students from an active learning experience. Some have 

considered forbidding the use of wi-fi (and in extreme cases, laptops and all electronic devices) during lectures in order 

to help students focus on the material and improve note-taking skills. Moreover, other colleagues feel that in order for 

students to maximize classroom e-learning potential, it is important that they all be equipped with suitable personal 

technology, which is not always the case. Recent research has also demonstrated that students who do not use personal 

technology are distracted by those who do. 

Classroom Response Systems (“Clickers”) 
Some colleagues have made use of clicker technology, and a number have expressed interest in using Top Hat Monocle 

in large enrolment courses. However, most responded negatively about the use of classroom response systems and 

expressed significant reservations about this technology. There is the concern that classrooms do not have sufficient wi-fi 

to operate the systems and that the system is simply too unreliable. A number of colleagues have difficulty with the 

“binaristic” thinking (Yes/No, True/False) that clicker technology promotes, suggesting that this is precisely what Arts 

instructors are trying to teach students to avoid. Few were aware of available options like Socrative, or how to adapt these 

tools to more nuanced (less binary) feedback. Although students often find this technology “fun” there is not enough 

evidence that it improves student learning. Students are often asked to purchase clickers but the instructor usually makes 

minimal use of the technology, failing to justify the cost. Finally, there are concerns that clickers are presently used 

primarily as a tool to take attendance (which easily encourages cheating) rather than to encourage deep engagement with 

the material. However, it is also evident that colleagues do not have much experience with this technology and several 

indicated an interest in learning more about it. 
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Flipped Classrooms (Reverse Classrooms, Blended Learning) 
A few colleagues have experimented with flipped classroom models, which involve students gaining significant 

knowledge outside of class and then using class time for more effective group interaction, debate and discussion, 

presentations, and creative projects. This involves assigning students material such as readings, videos, and making pre-

recorded lectures (sometimes integrated with PowerPoint) available to students for viewing before class. The main benefit 

of this model is that it makes effective use of the classroom’s physical space; when the students and the instructor gather 

in a room, they can do the thinking that only can happen in that room. The drawback is that it requires more advanced 

preparation of the students. One colleague suggested that “flipped classroom” sounded like a fancy term for 

“homework”, while students sometimes feel that they are poorly equipped and have insufficient time to self-inform before 

class. Students reported their discomfort with the flipped model when instructors do not cover the required material 

adequately in class. 

3.2 / Internet Resources 
Streaming Video 

Many colleagues indicated they use streaming video in the classroom and often assign online videos to be viewed 

outside of class time. The most common source for videos and podcasts is YouTube, Vimeo, and the University’s library, 

although other sites such as TED Talks and CBC are also used. One colleague set up her own YouTube page and made all 

of the assigned or recommended videos available there.  

Images and Documents 
Several colleagues use internet resources such as Google images and repositories of primary documents (for instance, the 

Internet Modern History Sourcebook), which are used for lectures, regular class readings, and written assignments. Other 

sites, such as Khan Academy and Grove Music Online, are recommended to students to improve specific skills. Many 

link to these sites from Blackboard or a personal website.  

Skype 
A few colleagues have experimented with Skype and other online video-conferencing tools. Some suggested that Skype 

(and Eluminate) is useful for remote lecturing and interacting with a guest lecturer/expert and one colleague used Skype 

regularly to allow a student to access classes remotely. Another commonly uses Skype during office hours for students 

who cannot attend. In rare situations where classes are offered entirely online, Skype is regularly used to promote 

interactions between the instructor and fellow students. 

Blogs, Wikis, and Webpages 
Colleagues occasionally use blogs and wikis for group study and remote interaction with students. Many report that 

students are resistant to these methods because they often don’t have the technical skills to use them properly. A small 

number of colleagues prepare their own webpages for their courses, occasionally drawing on the Library and Cultural 

Resources libguides (http://libguides.ucalgary.ca), although most are using Blackboard for the same purposes. Some 

respondents had used wiki-style collaborative tools for students to pool their lecture notes, but students have resisted 

them when they allow some to freeload off of their more diligent peers.  

E-Books and Online Materials 
Colleagues are slowly but routinely beginning to use e-books available through the library or purchased by students at a 

reduced cost. These have many affordances, but our colleagues face barriers to adopting them. Students have asked if 

they can use electronic textbooks, but this can make it difficult for instructors to hold open-book exams. It also came to 

our attention that some students resist the use of e-books. The library has a limited number that can be used at one time, 

they can be difficult to use and annotate, and subscriptions expire after a brief period leaving insufficient time for exam 

review. Students also cannot recover some of their costs by selling the book after they are finished with it. Many 

Knowledge Networks: Post-Secondary Education in a Digital Age	 "                                                                                         4



colleagues direct students to online resources available through the library, such as Jstor, Humanities Index, and 

Historical Abstracts, for course readings and assignments. 

Learning Management System 
A solid majority of colleagues make use of Blackboard for their courses. Blackboard is commonly used to provide lecture 

notes and links to assignments, communicate through email, and in a number of cases upload written assignments using 

Digital Dropbox. In the latter case, a number of colleagues have experienced problems with uploading assignments and 

corrupt files. Few colleagues make use of the discussion boards or grading system, finding them too cumbersome and 

unreliable. It is unclear whether these problems with continue with the implementation of Desire2Learn. Some expressed 

the desire for the learning management system to allow for the writing of e-midterms and e-finals, which could require 

additional University support to students who do not have regular access to computers. There was a common feeling that 

providing students with too much information on the learning management systems, especially detailed lectures notes, 

promotes student apathy and reduces classroom attendance. 

Social Media 
A small number of colleagues indicated they use Facebook, Twitter, and Pinterest and would prefer that these 

technologies be incorporated into the new learning management system (Desire2Learn) to give students a “one stop” 

experience. However, the most common position was that although students are familiar with these modes of social 

media and believe they are better engaged by using them, there is no convincing evidence that these methods improve 

understanding or learning outcomes. Often, they are used simply to enable weaker students to become “involved” 

remotely or as a poor “participation mark” tool. Colleagues have difficulty with the limited nature of Twitter posts (140 

characters) and feel this is insufficient to enable a serious discussion. There is a concern among students that the use of 

social media invades their personal space and adds an unnecessary and often time-consuming dimension to their 

classroom learning—they see it as gratuitous homework. 

3.3 / Massive Open Online Courses (MOOCs) 
The subject of Massive Open Online Courses (or MOOCs) arose in our consultations, particularly because they are a 

subject of current media interest. To quote the definition of a Los Angeles Review of Books roundtable in June 2013: 

“MOOCs are online classes, generally composed of short lectures, that allow for open, often free enrollments (thousands 

can easily enroll in a single course), assessing students through periodic quizzes and discussion forums.” Universities 

typically sign on with one of two for-profit providers (Coursera or Udacity) who record documentary-style lectures and 

manage assignments, many of which are evaluated using automated systems, ranging from multiple-choice to artificial 

intelligence algorithms. MOOCS are praised by venture capitalists and the media for their disruption of bricks-and-mortar 

education, and embraced by universities for their global branding and potential for profit. MOOCs are also commonly 

derided by faculty (and were unanimously panned in our canvas) as failing to value intellectual diversity and face-to-face 

interaction, and as an effort to turn universities into an edutainment industry. These concerns deepen considerably when 

the issue of whether MOOCs should grant university credentials is raised.  

In our canvas, colleagues expressed concerns about MOOCs, including: 

✴ Their unsuitability to disciplines that demand abstract engagement with problem-based course material. Respondents 

doubted the effectiveness of MOOCs at teaching students the critical skill sets essential in humanities and social 

sciences disciplines, such as effective oral and written communication, critical thinking, research proficiency, and 

active debate; 

✴ The inability of instructors to adequately test students on course materials. At present, the only practical means of 

assessing MOOC achievements is through the automated grading of multiple-choice examinations, which is not 

always appropriate in Arts disciplines, and could lead to cyber-cheating and inadequate disciplinary training. 
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✴ The time commitment by the instructor required to prepare these lectures (which has been estimated at a minimum of 

20 hours of preparation per hour of digital content), and the concern that in our disciplines the material would very 

quickly become outdated, requiring significant time for updating content; 

✴ The problem of reliably verifying the identity of students enrolled in the course. Some institutions have made 

arrangements to invigilate exams for MOOCs, on the model of the Educational Testing Service. But implementing 

such a model for every course component (social media, discussion boards, exams, essays) represents a significant 

challenge. 

✴ The confusion between distance learning, which has long-established practice at the University of Calgary, and 

MOOCs, which have an entirely different purpose. 

3.4 / Healthy Skepticism and Concern 
Our canvas of colleagues within and outside of the Faculty and the University of Calgary found a mood of healthy 

skepticism and concern in e-learning tools and techniques. Our colleagues’ concerns highlight both the caution with 

which the Faculty should proceed when expanding e-learning methods and the type of training that should be offered to 

faculty members to ensure these concerns are addressed. For example: 

✴ Students are not sufficiently knowledgeable about technology to utilize many of the e-learning methods that are 

available. Despite the perception that students are often more experienced with these methods than the instructors, in 

many cases the technologies are discipline specific or used in ways that would require significant training in order for 

students to participate. Similarly, not all students are adequately equipped with updated technology; for example, not 

all students will have the technology required to use Top Hat Monocle. 

✴ There is a significant concern about the possibility of cheating that e-learning enables. This is especially concerning 

when it comes to e-learning activities that are assessed as part of the student’s grade, such as participation in blogs, 

wikis, and social media, online tests and assignments, clickers, and MOOCs. There is a related concern that e-

learning in a largely unmediated forum and that the use of social media and blogs could lead to cyber-bullying. The 

storage of student work offsite (on blogs, Facebook, etc.) could also lead to FOIP concerns. 

✴ There is insufficient training offered to colleagues on new technologies, and these change too quickly for most 

colleagues to keep up. For example, the Teaching and Learning Centre’s e-learning support, while commendable in 

its scope, sometimes requires an extensive time commitment, focuses on some of the tools the University supports 

(Elluminate, Adobe Presenter) rather than the wide range of e-learning technologies available, and by virtue of the 

wide-ranging audience in its workshops, is too broad to be of value to many individuals in the Arts faculty. The Centre 

does offer individual consultation, but this service appears to be little used by our colleagues. Moreover, there are 

concerns that there is insufficient incentive for colleagues to invest time to learn about and implement e-learning. 

✴ Devoting too many resources to e-learning could have the impact of removing support (both money and services) 

from other essential aspects of the Faculty’s teaching mission. One example given is the perception that e-learning 

could be used to replace field trips, which are essential in some disciplines, or that the promotion of e-learning will 

restrict instructors’ choices of learning modes that are most appropriate for their discipline. 

✴ The most common concern expressed was that the best and most effective form of teaching and learning is face-to-

face interaction between instructors and students. Colleagues do not want to be forced into using technology for its 

own sake, but rather would like to elect to use relevant technologies for the purpose of enhancing the student’s 

learning experience. There is a related concern that abuse of e-learning will promote student apathy, reduce 

classroom attendance, provide inaccurate information to students because of the unregulated nature of some content, 

and relegate the instructor to a secondary role. 
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4 / Recommendations and Priorities 
While we continue to recognize the immense value of traditional forms of teaching, and strongly support the 

continuation of direct instructor-student engagement, it is clear that the landscape of teaching is changing and that e-

learning can be an immensely valuable resource. Keeping in mind our principal mandate to advance public education 

and train Arts students in key disciplinary skills, the following recommendations and priorities are suggested by the 

working group based on its research and the feedback our members received. 

4.1 / Develop and Publish a Statement of Principles and Code of Conduct 
We recommend that the Faculty establish a brief written statement of principles, policies, and conduct to regulate the 

way in which e-learning should be implemented in the Faculty. These statements might reflect the Faculty’s commitment 

to support the e-learning goals of individual instructors and learning units; policies on the use of social media, including 

Twitter, Facebook, and blogs; recommendations about average student workload when e-learning methods are used 

extensively; the freedom that instructors have to select relevant teaching tools; and comments regarding cheating, e-

bullying, the use of personal information, and copyright, likely by relating these items to FOIP and the University’s 

policies on academic and non-academic misconduct and copyright. These statements are probably best prepared by the 

Faculty of Arts Committee on Teaching and Learning, after consulting models in use across higher education. 

4.2 / Define Disciplinary E-Literacy 
We recommend that the Faculty encourage departments and units to define their disciplinary literacy in a way that 

includes e-learning. The question is not whether departments or instructors are using enough e-learning resources, but 

whether the resources they are using are the most suitable for their discipline and for 21st-century disciplinary 

approaches, learners, and future practitioners. What e-learning resources will best enable instructors to define and realize 

the learning outcomes that are the most appropriate for students as they proceed through their studies and following 

graduation? Once key aspects of disciplinary e-literacy are known, it will be easier for the Faculty to establish additional 

priorities and ensure that the e-learning needs and desires of the Faculty’s various units are met. 

4.3 / Ensure Access to Classroom Infrastructure 
We feel it is critical that classrooms possess the infrastructure necessary to enable instructors to utilize e-learning without 

experiencing limitations caused by lack of technology and inadequate support. This might include, for example: 

✴ Ensuring more consistent, reliable wi-fi signal strength in all classrooms; 

✴ Allowing colleagues to have input into suitable classroom technology and classrooms chosen for upgrades; 

✴ Enabling instructors to choose to teach in classrooms that have the technology and structural setup appropriate for the 

e-learning strategies being implemented, rather than having classrooms assigned based solely on factors such as 

seating capacity and previous assignments; 

✴ Providing access to the hardware and software necessary to implement e-learning strategies, such as remote controls 

(to advance PowerPoint slides), laser pointers, and podcasting or lecture capture software; 

✴ Working with Com Media to ensure that each classroom technology station is accompanied by a set of written 

instructions on the technology’s use, and that technology is available when it has been requested. 

4.4 / Create a Digital Mentors Website and Colloquia 
We have found that many colleagues have developed considerable expertise in certain areas of e-learning but this 

expertise is generally only known through word-of-mouth. When workshops are offered regarding new technologies, they 

are often too vague and insufficiently discipline-specific to be of much use to colleagues. In addition, students often do 
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not possess sufficient skills to use the technology they are being asked to use. We recommend the following solutions to 

these concerns: 

✴ The Faculty should develop a “one stop” e-learning web resource for colleagues, where internal experts on certain 

technologies (“digital mentors”) can be listed and made available for consultation, preferably through face-to-face 

meetings. This website might also include recent links about various technologies and blogs to allow colleagues to 

post testimonials, case studies, and questions and answers about their use of technology. This resource would also 

ensure that the implementation of technology is part of purposeful and practiced efforts at effective course design. 

✴ The Faculty should offer, in consultation with Library Services and the Taylor Institute of Teaching and Learning, an 

annual colloquium on e-learning to showcase and demonstrate a wide range of available technologies. Rather than 

offering workshops (which are invariably poorly attended) on individual technologies, this might involve inviting 

faculty members who have used certain technologies to give short presentations, prepare posters, or be available to 

colleagues for private consultation during the colloquium. Put simply, we believe that colleagues need to be offered a 

“buffet” of e-learning methods rather than a “set menu”. 

✴ The Faculty should provide appropriate training, through web-based tutorials and possibly direct workshops or 

classroom visits, to students in the use of technology. Despite the perception that students are often more natural 

“digital natives” than instructors, in fact a significant impediment to the implementation of e-learning is lack of 

student training. Instructors who undertake to use a new technology should not bear sole responsibility for this 

training. We recommend that a section of the Faculty’s e-learning website be devoted to student-directed videos, 

tutorials, FAQs, and other resources. 

4.5 / Customize the Learning Management System (Desire2Learn) 
Many colleagues make use of the current learning management system (Blackboard) but few realize anywhere near its 

full potential. This is due to a combination of lack of training, unnecessarily complex interfaces that change too often for 

faculty to keep up, and perceived unreliability (especially regarding online submission of assignments and maintaining 

grade books). A liaison could be appointed who can address the needs of the Faculty within the wider University 

community, particularly as regards the new learning management system (Desire2Learn). This would help to ensure that 

colleagues in the Faculty of Arts would have the tools they require in order to realize the goal of using e-learning in their 

teaching. For example, colleagues have expressed interest in a jargon-free, simple interface that offers a “one stop” 

experience for students, enables instructors to interact effectively with students, and offers the ability for online testing of 

course materials. With Blackboard, for instance, students and faculty see different interfaces and access the material in 

different ways, making it difficult to instruct students how to navigate the system or to establish a community of learners. 

In all ways, the learning management system needs to provide the flexibility and responsiveness required by instructors in 

the wide range of disciplines taught in the Faculty, which a liaison will help to ensure. 

4.6 / Develop a Strategy on Massive Open Online Courses 
The Faculty of Arts must develop a strategy to contribute substantively to current conversations in the university at large 

about the design and delivery of MOOCs. It is clear that these courses would benefit the university’s international brand, 

and offer new revenue sources if they charge enrolment fees. Our faculty also stands to benefit: from raising the profiles 

of our best instructors, from attracting prospective international students, and from engaging with the community.   

But our faculty’s strengths in critical thinking give us both the responsibility and the opportunity to pose essential 

questions about MOOCs. We must develop a strategy document that urges key players to consider the principled and 

pragmatic issues that MOOCs raise. Questions for consideration (in addition to the issues of academic freedom and 

incentives, discussed below) include: 
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✴ Are for-profit courses compatible with our fundamental mission as a public institution? What principles should be 

applied when preparing and delivering MOOCs, to ensure that they meet our teaching goals?  

✴ In what ways can the Faculty develop MOOCs that maximize the potential of the digital medium, and are innovative 

and experimental enough to justify their existence as MOOCs rather than as traditional courses? 

✴ How can MOOCs be delivered in order to enhance, rather than detract from, the experience of current and potential 

students and the broader public? For example, to what extent might a student have access to an instructor or teaching 

assistant when experiencing difficulty with the course or assignments? 

✴ What disciplines or courses would be most suitable to deliver as MOOCs? Does the Faculty of Arts have the ability to 

offer unique courses that are not otherwise available as MOOCs? For example, the University of Alberta has recently 

developed its first MOOC called “Dino 101”, a course that is clearly appropriate given Alberta’s ongoing research 

and resources in this area. What course(s) can the Faculty of Arts offer that is/are clearly appropriate for development 

and delivery here? What expertise is particular to the university or the faculty that would encourage the broad public 

to enroll in our MOOCs? 

✴ Can MOOCs offer credits toward university degrees? This would likely involve invigilation of examinations or support 

for the grading of assignments. Is it more suitable for MOOCs to be offered as credit if the courses are designated for 

non-majors, which often have different learning outcomes than courses designated for majors? 

✴ Is it appropriate to offer a certificate, diploma, badge, or equivalent, for the completion of one or more of our 

MOOCs, while stopping short of offering degree credits? 

✴ Should other institutions’ MOOCs count as transfer credits toward our degrees? What criteria will we use to evaluate 

them? 

4.7 / Offer Resources and Incentives 
Although our colleagues are curious about the possibilities various e-learning strategies may offer, they generally believe 

that there is presently insufficient incentive to learn about or implement new technologies. Research beyond the 

University has demonstrated that certain e-learning methods, such as online delivery of lectures, employing a flipped 

classroom, using blended learning, and the preparation of MOOCs requires entire course overhauls that can be 

extremely time consuming and risky. Making incentives and resources available would provide further reason to 

experiment with these methods. Suitable incentives and resources would include: 

✴ Ensuring the protection of academic freedom, copyright, and royalties, in situations where the Faculty or University 

benefits from the use of an instructor’s e-learning experiences (for example, profits from MOOCs or the development 

of specific methods that have enduring academic or financial value). This concept should be imbedded into the 

philosophy statement; 

✴ Ensuring that the privacy rights of instructors and students are part of every conversation about implementing e-

learning tools, particularly those from private corporations; 

✴ Offering teaching release time for major course overhauls involving the implementation of e-learning, particularly if 

the instructor is involved in preparing a MOOC or an e-learning technique of wider interest to the Faculty or 

University; 

✴ Providing funding beyond regular Professional Expense Reimbursement to allow colleagues to purchase relevant 

technology or gain knowledge about e-learning methods by, for example, providing funds for conferences, 

workshops, and collaboration; 

✴ Providing appropriate means of assessment and consideration for merit, tenure, promotion, and teaching awards, that 

recognizes the individual’s contributions and commitment to e-learning.
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